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Abstract:

i icle examines cogently what edUCation-

Th1.s ar-tlcost appropriate in the climate of tru:;
stna?egy.lz ﬁ::i:g polarization encountered in the Post]
crisis wlfd Scholars invoke the affirmative Conceptjg, ;A
tmjltlz‘ woer to. constructively engage with the Challenge of
E;:tlgzst-tputh phenomenon, paPtiCulaPly the. US~the,
dichotomy characteristic of‘Fhe POSt‘t”“IFh narratlvg,ThiS
theory anchors on the notion that while educatl'on' is
incapable of eliminating post-truth .phenomena or pnlltlcs,
education can help in the production of an aFflrmaﬁye
critique of post-truth, viz. an approach that goes beyong
the simple identification of the prevalence or effects of
pPost-truths in educational settings to an approach

post-truth ideology s
traditional critique.
cannot be done at the ex
current relation

spirit endorse
which

ince it overlooks the salience of
The preference for affirmation
Pense of Critically reviewing the
S of power. The Cultivation of critical

"BUe  that both critique a”;’
counter the post-trut

affirmation
Phenomenon.
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. close of 2016, the Oxford English Dictionary
otruth as the word of jche year, and ever since the
.~l:ﬂ"d Pobcen used across t!u? universe to speak of the rising
I 1S 7 e present CI1SIS of truth we encounter, in which

arou? o have displaced fact in moulding public
cmotiol | Pfesent academic currentg show that post—tmth assumes
opi“ion' 5 politic ally disefnpo‘_’"ermg language which generally
e foFml 1o lies, the antithesis of truth, fake news, gtc. that rob
o ya eocial’ cultural, and educational institutions. This
pith 12 S ves priority to the political messages being given by
gmPH S | demagogues to the remaining populace they rule. A
pepolt ;sion of the world which consists of incompatible
dichotomous 5

and politics seems to be a constant convention of post-
groups

4 083
uth. _ .
gcholars caution that in the post-truth universe, leaders

4 movements use narratives that intend to pervert history with
ﬂa?e intention of excluding those people perceived as essentially
inalike.’ In the post-truth era, 1t is not hard to be selective with
data and arrive at the conclusion one likes, overlooking empirical
evidence to emphasize a specific idea of the world. The political
demagogues treat the existing conception of the past as being
characterized by a perverted conception of the past that prevents
the journey to a still better future. Nevertheless, that which they

Jennifer Logue, “Engaging the Post-Truth Crisis in Education Affectively:
l_Elemems for a Psychoanalytically Informed Pedagogy,” Phi losophical Studies
in Education (2020): 23.

David Nally, “Post-Truth, Education and Dissent,” Educational Philosophy
and Theory (2021): 6.

3 Thid.,9.

An .-, .
Spgé::tpallamq O.Camp‘)& Miguel A. Hijar-Chiapa, “Museums as Crm(fal
Theory or Alterity in a Post-Truth World,” in History in a Post-Truth World:

& ' . K . : AT vy Y, s
Rom;edgegg‘zl’l“)sé ;3? Marius Gudonis& Benjamin T. Jones (New York:
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penerally treat as a better .mn_n'C . tof()lncll‘”_wnh, the idey

i;cncr future for the cnlil"; BOLED !_)_UH.HU(.) y ‘()1 Particuly ,, 4
for which they try to fuﬂhcrlSpCCII‘lC 1111t0105ls. M*‘“Y le g g

movements with vested lllthCS.tS | L Cmploye 'Vig(il\]d
narratives that explicitly appeal to th-e “tiotions (,)f ?JlrticulfQ
persons leading them to feel part of a group With ¢ m;r
features and directing ' them to target resistan, grOupST
Disinformation drive has sus:cessfully WOI.'SGIled. '_:he preVailjn'
ideological divides, obstructing cgllal?qrat1ve cr'1t1cal reﬂectj()rg1
across differences.’ The aim of mis/disinformation js ¢, Worsey
current divides and polarization. If mass public ViEWpoingg are
moulded by the spread of disinformation that annihilateg faith j,
our cherished institutions, fear and anger are eXploiteq and
transformed into misdirected aggression.” The Politicy
demagogues are seen to be generating a division betweep “Us”
and “them” and induce hatred and resentment againg; them ¢
enlarge their power base."

The Indian scenario of post-truth illustrates
studies on the post-truth phenomenon have clear]
Scholars have spotlighted how the post-
perniciously impacted the political are
environment in India, asseverating the p
on dishonesty and lying and the resulta
uncertainty, polarized opinions,
disintegration of trust, etc. Maya
fundamental to communication in p
fake news and alternative fact
unquestionable truthg, Alarming]

What criticq)

Y underscored
truth phenomenon has

na and the educationg]
henomenon as a fixatiog
nt disharmony, suspicion,

ill-informed beliefs, the
Ranganathan contends that
ost-truth India is the spread of
S, which are accepted as
¥, such communication has

Ibid., 252.

5

6 Logue, “Engaging the Post-Truth Crisis in Education A ffectively,” 24.
7 Ibid., 25,

8

‘I’i”a.’;hrin =i, “Unpacking Post-Truth,” Critical Policy Studies 13 (2019):
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](;q”ﬁncd (he existence of a simgle factual or historical acc.
:}:n i8 ﬂCQCl‘bf«.‘:d l;“\; ,:f::v;it,.l:«::([)*l:hf,'““(.l hay ‘p(;rmiw:rl ”“’lif;!;):'[‘
nnrrﬁ'i"c"il,’c‘.l_"‘vc,( | y '. | ,. l.'u.,rmnr',. One E confronted with
quplus of "?‘m m‘".“m and powerful persuasions, She iHustrates
ot cmucnllOnS with ”‘C‘ BIP povernment's studied effor v
malize Hindu nationalism, according to which the mé’rl/r)-r.f- :
anality are culture and ancestry, and re-write nét;t - lt
history pased on th.c idcology of Hindu nationalism. Iicrr;r)é,r:;'r,dr;
the pcrvcrsion of ]:ustory by European and sccular historians. ?if,:.
{indutva ideologists sgek to create a new India by revertin ;zlt;, 4
emote past when India and its people enjoyed supreme power
contrary to the current state when India is striving hard to find 1;
Jegitimate place in the contingent of nations. This past draw;;
discriminatorily from myths and history often overlooking the
lines that distinguish them in order to provide a singular narrative.
She characterizes their attempt to conceptualize a new history for
India as imprecise history which involves perceived attempts to
distort and obscure historical facts.”

Basabi Khan Banerjee and Georg Stober illustrate how
the governments have employed manipulative post-truth
strategies in the sphere of education. With the intention of
favouring a particular section of the society and targeting some
others, NCERT textbooks prepared by the central and state
gQVernments have utilized pernicious strategies like half-truths,
felr}te{pretation,'forging evidence, lies, distortion, conjectures,
Omfsf'lon of data, severing it from historical truth. Memory
lgggtlcs' utilizes education through techniques like revising.
disthtlng, and rewriting history. This maneuver is alax:mmgly

essful because textbooks are “weapons Of mass

-\

9::Ma
Stoﬁtl}:n.ganathan’ "Re-Scripting the Nation in 'Post Truth'
+ Asian Ethnicity (2019): 1-5.

Era: The Indian
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news, alternative facts, cfc
menting the divides bety,
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instruction. A
proliferation of fake 6%
hatred on the increase, aug
of people. ’

What pedagogic:?l strategy (,1,«. bc employey
climate of truth crisis, with a constantly rising polariy,

1]()7 r '
141 > - - < : ])
what follows we aﬂ'elnpt a critical response to thig fun I

’]:}mm“ N
. Nty
question.
1. Post-Critical Pedagogy: Hopeful Pedagogy in a cyp,
Hatred a3 .
Scholars have shown that post-critical insjgp;
helpful in the creation of new pe“dagogies that enable ys ¢
navigate the climate of hatred.” The advoca.te.s of this theor,
invoke the notion of affirmation of the post-critical pedagOgy o
defend their argument. Advocates of post-critical pedagogy i, :
education as an act of love or an affirmative act, transmittjy,
whatever is worth transmitting so that pupils “can study apg
renew their meanings”'” rather than an eXposition apg
rectification of whatever is evil in the world.” A pedagogy based
on the exposition of what is wrong with the current world focuses
on the revelation of the inherent evils in the world “in view of an
ever postponed ideal future.” ™ It considers schools as a free space
that is never devoid of the possibility for fresh beginnings and
fresh categories of relationship between individuals and the

e f)f

Can Ba
0 better

10 Basabi Khan Banerjee and Georg Stéber,"The Post-Truth Environment: Indian
Politics and History of Education," in History in a Post-Truth World Theory and

Praxis, ed. Marius Gudonis and Benjamin T. Jones, (New York: Routledge,
2021), 166-74.

11" Logue, “Engaging the Post-Truth Crisis in Education A ffectively,” 23.

12 JodsYlieghe& Piotr Zamojski, "A fter Post-Modernism: Asking the Right
Question,” Educational Philosophy and Theory (2018): 2.

13 Marina Schwimmer “Rorty, Post-Critical Pedagogy and Hope: A Response,”
X > o - peE: ¢
Ethics and Education 14(2019): 499, =08y

t JorisV_lieghe& Piotr Zamojski, "After Post-Modernism: Asking the Right
Question,” 1.
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s The advocales of this pedagogy stress celebrating
t o o

world: Jiewing acts of education as emancipatory s6ale’
/rcseﬂtf &8 instead of aiming for an unachievable utopinﬁ i(lv';l i
'he'.n & ‘cfmomic and structural transformation." Hence the :n;n “‘i‘
Socm—e'iical pedagogy is a redirection of critique from mﬁwhn'\:r
F’Ost’;:nifests a concealed truth to something that reveals th(,\;(;
that !entS of the present condl.tions that are neglected both by
elem-nanf discourses and practices and by negative critiques that
f;::;l to us how individuals are suppressed by these. "
Foucault's notion of critique as not being governed i 4
pecifi manner,  though is a.repudiation of the present, is also
ecn 0 SEIVE as an affirmation because the choice not to be

overned in @ particular manner opens the path to other types of
tought and action which requires experimentation and
reworking. Therefore, educating out of love for the world is
relevant and may fetch effective fresh beginnings because it is
performed because of an unwillingness for compliance. In the
absence of such refusal, education may merely become a blind
reproduction.”

_._The focus of critique in this approach is not the creation of
a new universe or lamentation of its impossibility.” The focus is
on the disregarded power of affirmative critique and its
educational implications. Significantly there has of late been an
increasing interest in affirmation in the scholarly circle. This

15 Schwimmer, “Rorty, Post-Critical Pedagogy and Hope,” 502.
16 Mike Seal, "Introduction: Are Hopeful Pedagogies Possible in Higher
 Education?” in Hopeful Pedagogies in Higher Education, ed. Mike Seal (New
York: Bloomsbury Academic, 2021), 1.
Naomi Hodgson et al., "Introduction," in Post-critical Perspectives on Higher
-Edu‘ca‘tio" Reclaiming the Educational in the University, ed. Naomi Hodgson
18 il(Chm Springer, 2020), 2.
scll’]c elFoucault, The politics of truth (New York: Semiotext(e), 2007),
20 Pol’wgmmgl:’ “Rorty, Post-Critical Pedagogy and Hope,” .503. -
argues-Pedreny, “From Critique to Affirmation In

Relations," Global Society (2018): 3.

17

29.

International
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transition hag been termed as the “current ;nt‘lmn.un

! v \ : : i , Q ST
‘\l\\‘\“‘\\\\\‘\‘\n‘ 'l“\ l\l‘l‘(‘ﬂ?\‘l'\‘ h\ ‘l‘{\ LS 0on h(\lll( ‘hl”" U”l(‘; M
han \‘\‘\(iq\k\“ which is exhibited as "lhl'lh‘l\l or OPpoy; LI

this perspective, atfirmative t‘l‘i“’fl“k‘ IS more tt»v...\(":;‘l\_' )
pursnit of an alternative to such a fact that demanq an ah, ’  '
Visualize and project the new. Whereas the streg. on e
atms o show why critique can result in a liberatiye m.l;\‘

stresy on aftirmation tries to show  how the inm(‘,“_"
mcaleulability of reality use imagination (o Proy MQ

solutions to general needs. Hence critique concerns the
ofinnovative actions and embodied actions in order to g|y,

2

wtcouldbe.™

‘e
(ot

NV

Dutch gender scholar Kathrin Thiele
atfirmative critique launches change at the present time v &
the radical promise of a different world Presumably avoidy, .
mess everybody is in. Accordingly, critique is believed ¢,
matter of virtue, not judgment.™ This idea is drawn yp,
Foucault's conceptualisation of critique. Foucault woud consider
such critique to be a critical attitude, a type of assocj
action that problematizes the ways power and know
dominate persons. More specifically, €ngagement in crit
implies the consideration of how present structures
conditions build and control individu
practice and remaining in the world.* For instance. critiouin g
post-truths in the classroom means the construction of possible
practices of being in the world that transcends the us/them

AR

I]()[\‘\\

dalion apd
ledge try to
1que

als' possible ways of
For instance, critiquing

21 SuviAl, “Conclusion: Critique and the Politics of A ffirmation in Internationa!
Relations,” Global Society 33 (2019): 140.
22 Ibid., 137.

23 qutheStaunzns, “Notes on Inventive Methodologies and A m‘m\zt:t“:f‘j“
Critiques of an Affective Edu-Future," Research Foundation 96 (2016): 6%
(62-70).

24 Kathrin Thiele, “Aﬁ’lrmation,”
Critical Vocabulary, ed. Merced
25 Stephen] Ball, Foucaul; as Edu

in Symproms of the Planerary C (>{:t.’\:»’;~_- :
es Bunzer al. (Liineburg: Meson Pr_n.\ , 2
cator (Dordrecht: Springer, 2017), 56
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er that pOSt-tmth claims to invoke rather than .
F"?W?rcatiﬂﬂ of the Wrongness of post-truths. (ep,
dead - conception of critique, thus, is the skillfulnee. .
F"“w“i:roncdf” viz. the possibilities of oppositior
peing ,an Ain association with self. Sign;ﬁg,jm%.,’,. ',/_ 2 it
l:_;i[y's Stephen J Ball argues, Foucault's rr«v
Uy s not imply a set of specific practices sormer, s
cfl siddo to avoid or resist the phenomenon of being P o
o d a stable attitude of skepticism.” Eventually. critig ’

;;ut instead 2 = ’ i |
for Foucault 15 the movement wherewith the subject nroyid-

b

aihe right to question truth” on its force of power o
wer about “its discourses of truth.””

CAll

Foucault views critique as an action of freedom wherzin
ons practice self-reflection without being directed by others,
thereby making an ethical and political position of not bein

—
A2
~

- - 29 B
dominated in specific ways.” To expound on this concept,

means the tussles and types of opposition against the proces
used for controlling subjectivities in “the every day”. By this
description of critique, Foucault tries to understand the various
angles and inter-relationships of both action of resistance and
action of governance. Foucault's review concentrates on the
practices instead of the ideologies wherewith counter-conduct is
enacted. According to him the procedures of counter-conduct
entail specific enactments that equip “a critical alternative 1o
become new form of power.”*”

- W
b
(/1

Significantly, Foucault views critique as genealogy which

ig _,;;ﬁchel Foucault, The politics of truth (New York: Semiotext(e), 2007),29.
F:::;Ft;ucauh as Educator, 66f.
au gl
B0bid a5 10 L plftcs of Truth, 32.

30
I‘C-}a“;i;iTlmmp Larsen, “Turning Critique Inside Out: Foucault, B
Jotapello on The Tactical Displacement of Critique and Power,

i ;
%urnal of Social Theory 12 (2011):43.

oltanski1 and
» Distinktion
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focuses on becoming ”’f*ho‘"’ SO”g”“‘f"E I?as‘:f)rig | "y
Thus he reformulateg Critiqq iy s oy, .
critically within a system that does not .Functinn Via 1. ki
ﬁ‘ﬂni falschood to truth ‘but cmbr}ac‘mg n ey
appmach.” The focus hc're IS-H(?t U t 1‘; Separfnm‘n of g, M
from the false but on the Id.(’mllfjl(,atl()n 0 W'hat S Signir. =
true and false in a specific situation at a specrﬁc f-fm.e, "ihn,,,‘, 3
therefore, entails not the removal of the ideologicy; hagl '
on individuals in order to let.them understand the tricke. U
makes their dominion possible bgt the Contestati,, oF
manifest portrayal of what they cF)n51cslzer true while admitj,,
possibility of other representatlong. Hence Critique m
critical thinking based on an experimental attitude rathe, !hg
moving from falsehood to truth. ** n

can beconic different.

r
Fim

g

Central to the conceptualisation of critique here IS thyy
critique needs virtue, not judgment. Virtue here entails
practice wherewith the self fashions itself in “desubjugatiop> e
the abandonment of the practices of judgment “in favour of ,
riskier practice that seeks to yield artistry from constraint.”* T
notion of critique is a moral practice since its focus is on the
“aesthetics of existence” or the way to conduct one's life
specifically in accordance with the technique of not being
governed in a particular manner.* Critique as virtue is not 2
manner of submitting to pre-determined norms, but a critical
correlation with those norms. Engagement in critique hence is

31 Michel Foucault, The Foucault Reader (New York, NY: Pantheon, 1984), 46.
32 Il)idier Fassin, "The Endurance of Critique,” Anthropological Theory (2017):
4,
33 MichalinosZembylas, “Affirmative Critique as a Practice of Responding ul»
L !mpassc Between Post-Truth and Negative Critique: Pedagogicd!
Implications for Schools,” Critical Studies in Education (2020): 6.

24 Judith Butler, The Judith Butler Reqgey (Malden, MA: Blackwell, 2004), 321
35 Foucault, The Politics of Truth, 29.

36 Butler, The Judith Butley Reader,305.
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o 0 make oneself a differeng Subject V7
if}ﬂn?qfed with the formation of self ag.
gSS"‘"‘ity which postures as Categoric
:‘uﬂ‘lf’l: ,{gfonnation at the center.™
selb E o the social spheres like educatior, 1 CUVe, Critica|

itude 1 sl Bt i
_ptinuous process o esubjectivation
OO iss

RGSPondillg to post-truth based on above .
of critique 2> Practlc.e entails the affirmatjop, of the ¢ e
resent Situations l}ke democracy, secula;
through one's pra.ctlces. Tl?us this approach
«scape from the difficult edifices and results o

as be

NCeption
aring of the
- Cquality, g1,
provideg 4 Viable
Ofpost_u-uths.4° fnegative Critique
An educational theory of “affirmative Critique ag
pedagogical approach as a viable Tesponse to post-truths ii
educational settings would entail not merely the combating of the
“government' by lying” * but a defense of what is deemed
valuable, but is threatened” like social justice, Citizenship
wellbeing, democracy, and the focus of education is on such
valuable matters.” This means the endorsement of the
significance of our current practices and hence what is considered

37 Frieder Vogelmann, “Critique as a Practice of Prefigurative Emancipation,”
Distinktion 18 (2017): 198.

38 Butler, The Judith Butler Reader,311.

39 Deborah Youdell, “Subjectivation and Performative Politics—Butler
Thinking  Althusser and Foucault: Intelligibility, Agency and the
Raced-Nationed-Religioned Subjects of Education,” British Journal of
Sociology of Education 27 (2006): 5251,

40 Zembylas, “Affirmative Critique,” 10. _ Tk

41 Michae] A Peters, "Education in a Post-Truth World," Educational Philosoph)
and Theory 49, no. 6 (2017): 565.

Naomi Hodgson, e al.,“Manifesto for a Post-Critic 1

Jor a Post-Critical Pedagogy, ed. Naomi Hodgson ef dt

Punctum Books,2017), 15. World: Articulating 2
40mi Hodgson er al.,”Education and the Love of the \ 016 313,
98t-Critical Educational Philosophy,” Foro De Educactor: ==

festo
al Pedagogy,” in Manifes :
X ; (Brooklyn, NY:
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eserving and transmitting to the futyre .
worth presc ~ ; B, e i o e
acticed while not being unawgre of all .
has to be prac : Swaran ¥ W ; "1~‘isv"u.,i !
i impcrﬂ‘clions of that universe.” Whay i fpa, ah|.
and 1mpe

Or as norms are alﬁmdciq \&«’I\i(‘l\f{‘l’.\.v’(: as the fmm«; m" val,,
o formone's own life. ] hese prl.ncmlcs; A€ NOt mapar. For .
upholds but are manifested in behavioy;. I o, CHg,
affirmative critique to challenge post-try, 1S the
composition of alternative counter-practices towarg Judig;
that replace the uncritically accepted postulanf.]_',_‘ ‘
present and future. For instance, if teacherg v, Hit b [.]i;‘n-,””
value of secularism in the students, its force hasto pa ., A
historically since the truth of something is Obtainab]e onle. N
one regime of thought. To overcome disdain amo% (l‘_;‘w:;--:
persons and sections, teachers will have to > “lerey
impacts of truth regimes and the €motiona] ta

SUTVEY the .
the acceptance or rejection of secularism. This

€ q1a
- 4;‘;)!)?’(‘):. )

Ch
W Naua

POwa,

ctics emplO}!/:d,;:

a ST

the teachers to detect the correlation between erii?jgf ;glw

(or post-truth) regimes and identify little Practices inmt‘:&

educational setting which could overcome the us/them divide >

. The problem with the affirmative critique or pedagoey i«

th‘at. it eliminates critique. The way the theorists of afﬁr:naj\r:\i

cnthufz understand the world seems vague, hazy mrbule;:

c‘embroﬂ.ed and submerged in continual and grave in’justice md

Inequality. More significantly these theorists risk depolitioi:king

' Ing and comprehending

: lations anq the social and historical

ces which have enabled the prevalence of

Wafﬁrmative pedagogy undermines
Z;’ goggson, etal,,“Manifesto,”lS. -

46 lb(i)df Slc:ln let fd" “Education and the Lovye of the World,” 15f,

S}f,g:i’u:t?he II;\ffective Grounding of Post-Truth: Pedgi,’qgiga,!
Pedagg 've Possibilities in Countering Post-Truth Claims
48 S ellture & Sociey (2019): 101, : !

Bargugs X4
-Pedreny, « iti ions,”
Y, “From Crlthue to Affirmation in International Relations, 1
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A nce ()fﬂl“mlllumﬂ a critical grasp of the regac,
' ﬂ ' - viml L vl . 7 7 otk j
«:impnﬂml nequality and religious and cultural o

1 w0 ,

l L‘ oy ” ( 111 * €1 . g a3
‘lt*“"ouﬁicf o p‘)g.,t-l_lll”l‘ P ;l;llf,., thereby failing ¢
= gne e alienation of the persons viewed

{ ]th 14 ¢
1 0! : ‘ ]
'!Crﬁi’;'c'?tliuiT"ri'lg’g and allowing the disappearan..
211d thel.f “' 1CS Of Sl]ﬂbl’il]}!} from »')'if’,}v"'”f .’h’;!’;frﬁ'
Worlﬁt’ivc chall investigatc the significance of 4 critic 41 -
'1’]‘0‘v;tioxial sense of deciphering truth in contesting |
.. tradl ;
H?‘lm henorncn()n
Ut

e pedagogy of Practicing Critique and Attendine +
2 - J

rruth n the post-Vatican Catholic philosophy, there is -
ented emphasis on the promotion of a critical spis-

s i

-

someone's capacity to criticize and review helizf-
b, porms is seen to bg ca}lsing her or him a sort of harm.” S , ‘
1 11 Vatican _Counc:ll,. it has .been held that knowledge znd
leaming,ﬂeed to result in questions and critical involvement tc
help students think for themselves since knowledge and leaminz
are ;cqmmunitarian in character, with broader —
impﬁcaﬁOHS-SI Although the person's ultimate goal, that is, union

with God guides ‘the Catholic school, it possesses its own
immediate and practical goals, all serving the prime end of
education, which 'is the personal and spiritual liberty of the
smdent, The intellectual goal of education concerns the
acquisition of knowledge, truth, understanding, and personal

judgments.”

auBt
Obstructins

——

49 Sara. Ahmed
4 Ahmed, The Promise of Happiness (Durham and London:
UmverSIty Press, 2010),216. g 2P0 (

% Sean i ¢ )
ovj:gh tﬁt l‘;’) ‘Towards a Contemporary Philosophy of Catholic Educaton:
(2014);51“e ebate Forward,” International Studies in Catholic Education ©

Tio 0 ' o .
; Educaﬁ(m_’PISOllza, i Further Reflections on a Catholic
2 Thigiee ntemanonal Studies in Catholic Education 10 (2

D uke

Philosophy of
019):9.

215



A c recta
§ Feveeokrifi in Honowr of £ ”fﬂ"ﬁ - :

Teachers' responsibility 1s to li.hcr?if;"t:r‘: ”t’-i”ff o hepy, i
\'.'ﬁh the thinking and cx’mcﬂ?m.{l:‘t-. C-ﬂ? Selveg Dige
integral to teaching anq since educa I;))ﬂ I'S an act of Man.
the t}achcr her/himself needs to be liberate(d from S
Emancipation occurs when t.hc teach.cr Or student v, = °
a»s: more than an atl1algaolatlorl ofll?mgs ;fmd Materi, reqr ™
comes into existence via the subjects Judging, decig;, -
acting.” In the post-truth context, it would invor> M
rrans;ormation of knowledge and traosfonnatir)n of eday.
The focal point of critical pedagogy 1s the Correlatjq, P~
knowledge and power. By showing that knowledge S ing,
entwined with power, critical pedagogy resolugel.
relentlessly rejects the dominant conception of knOWIe;jg;i
objective and unbiased. Founded on this asSumptiqy, n
knowledge is power, ideology critique and discourge eValygs,
are used as strong conceptual means in explaining i
interconnection between knowledge and power

: Chief DOWer
dynamics in the society like religion are emphas;i

than organizing and providing school knowledge in the bes: way
to students. It asks the following questions: “Whose knowledge?
For whose benefit? At whoge expense?”’*

Scholars have shown
cchoed by Bernard Lonergan

53 Ibid., 12,

54 Sechwa Cho, “Politics of Cri

Educational Philosoph y and

: ) series of 20
Heation was not the chogen area for Lonergan. In 1959 he gave a series
lectures to 5 group of 55 C

e

atholic educators. These lectures would foll;nivlitt]h

fouodations of a philosophy of education where the philosopher dea hy to

subjects of concern to educators. cf Paddy Walsh, “From Philosophy “/
Theology of Catholj

Rahner,
- c Education, with Bernard Lonergan Karl
Internationg) Studies in Cq4

that similar thoughts have beeg
in his philosophy of education.

tical Pedagogy and Newer Social Movements,
Themy42(2010):3ll.

tholic Education, 10 (2018): 133.
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ution is the investigation of the na

. rib
g contr ture of

an’s . A
o and its consequences for knowledge and learnin
(11 10

}.1\0",’1.8 Somcthi"g entails proceeding to right judgments. It i-
Kﬂowm " ble 10 sensory experience and empirical data “ Tk:n
ot © i questioning and critical spirit is important in procéedin;
Smder:jata to commltment since Consciousness is experience:_
ﬁoﬂld’ intélligent’ reflective, and rational. The role of the teacher

d, 557 - qe understanding, but their systematic search for

duces understanding.”

RS yT s r1onmre
J mour of
Al flr of }r[,’_,‘,.’»(,-.«

js MO>
quthis WhatPro

Lonergan focuses on self-awareness or one's levels of
xperience: He terms this sc?lf—awareness conversion, as a way of
nscendence O mMOVINg beyond self. It makes up part of
as children to differentiate self from the
nmediate UnivVerse surrounding them and ultimately leads them
o where they stand on their own feet. Such self-affirmation
. -coc the differentiation of truth from myth.” He asserts that

signifi
judgments are the sole way to the journey and approximation of
e truth. A judgment whether true or erroneous sp ecifically is the

sscertainment of the independence of the significant situation
fromitself, Otherwise, it is nothing absolutely.”

Carmody understands clearly how Lonergan's focus on
the subject transforms the way education is understood. It is
acquired in two ways: the ascending movement starting with
experience, understanding, evaluation, and decision making. The
dovf’nwal'd movement generated in the family starts with values,
king to a reflection on values and judgments. Both these
movements are seen to be essential to integral education.”
S ——

56 D'Souza «
57 lbid(?,l;?’ Further Reflections,” 10.

Brendar
A Carmody, “Towards a Contemporary C

Ucation ”* .
39 Walszhon’ International Studies in Catholic Education3(

% D'sou‘;a‘}ff om Philosophy to Theology,” 139-
4, “Further Reflections,” 3.

self-
humans’ challenge

)

atholic Philosophy of
2011): 109.
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Catholic philosophy of educatio, hag

Although the o F ,
ation of eritical spirit which is centry oo L VL)
the cultivation of critical s} [ 1) Wiping,

gruth claims and cultivation ol’.irmh, its llu.(m}_“(‘:|| .}(‘(.,”‘h
does not provide an casy soll.m(m-m Ih(’ﬁ POSt-tryy), '»l l,“"”w
Hence we now turn to a cn.nc:sc‘dlscumsmn on (',.“M;JH, N
which shares a strong nl‘ﬁ‘mly .wnh the Catholj. ,,h”("“ | o
education. Like the Catholic ph.ll(m(_)phy ol‘cduc;.“““ H"’ ’
Critical Theory is to be found in thg quest for tpyy, l;w«
quest for truth is intended to live a life indepg,,

domination. Hence he views critical theory ag emancipg,

10
Allg,
N

( ;1:/’4
The critical theory views dominant ideo]qy,
essentially manipulative and deceitful. From the vicwrul,’iiu '
critical theory, the critical individual is one who g C;xp;,l)ll(l‘ o
recognizing this manipulation and determining the Way the o y
of totalitarianism' coerces 'persons into modes of living
sustains religious and cultural oppression. Educating Criticy]
thinking hence /includes educating individuals to dete the
seemingly normal pretension of daily life and understand the way
ideological exploitation succeeds in keeping persons silent gy
under control. The  critical theory tradition also clearly
demonstrates . a. definite enemy to critical thinking — the
prevalence  of dominant ideologies that make sure that the

majority receive these ideologies undisputedly.®

“(l(.’
d

5“”(;
that

Scholars on' critical pedagogy provide a similar line of
thought when they argue that it provides alternatives that uphold
cultural or religious distinction and emphasise the just treatmen!

61 Thomas McCarthy, The Critical Theory of Jurgen Habermas (Cambridg®
MIT, 1978), vii. ‘ hinking it
1nking

62 Stephen Brookfield, “Speaking Truth to Power: Teaching Critical 'l‘[ Thinking

the Critical Theory Tradition,” in The Palgrave Handbook of Critic¢

mett (New YorK:

in Higher Education, ed, Martin Davies & Ronald Ba
Palgrave Macmilan, 201 5),531.
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e / . as different.” slueidafag ¢
P mai.gmahscd 15 d It elucidates the manee.
” ‘ ;i & v % ) 1
e idual masters th |
et ot ideologics: which form behavior and maintain

¢ dorm atact by making it ]()(')k normal, are implanted ir
' 'iuStS}-’wa . ons and practices. Ittries to grasp this situation a
. s 64

asters the skill of recognizing the -

Vay

i -equipped to challenge the us-them dichotomy
truth politics.” A dominant criticism of the

erit! { theorists)

.
-

criticd Cis ¢ ortainly true partly. Critical theorists do draw
Menﬂenﬁbn to what they perceive as manipulation of power,
crtical 2 do consider some ideologies as detrimental and some
and theys of those ideologies as agents of distress and damage.”
exﬁcl{ioi)ecaﬁgé;‘cﬁritical reflection revolves around a notion of
g:cil;g}’? It revolves around a -differer.lce between right and
rong, Thereis invariably a partICl'llaI' kind of knowledge (non-
tO‘wﬁmriem;'11'(')1:1'‘—fanatic, etc.) that is upheld and another sort of
tnowledge - (dominant, essentializing, etc.) that is critiqued.”
NevefthéleS§,=‘the*’critical theory model possesses an inherent
selfcritical strain in it.

* ""'t'has also been criticised for denying the power of
humans to function in their own rational interests. The attribution
of erroneous knowledge to some would amount to dealing with

AR AR

> 1l Gl ze'cv,"‘Beyond Postmodern Feminist Critical Pedagogy,” in Crizical
me?ygandCrzttcal Pedagogy, ed. Ilan Gur-Ze'ev (Malden, MA: Blackwell
 Publishing, 2003), 189.

field, “Speaking Truth to Power,” 530.

Ield, “Speaking Truth to Power,” 531.
gaGeuss, The Idea of a Critical Theory: Habermas and the F. rankfurt
“ambridge: Cambridge University Press, 1981), 88-95.

68 A s
ld’ Speaking Truth to Power,” 532.
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engenders a new rupture between (he People wy,, ¢l .
m‘{mmlily. evidence, and the concre(e reality gy the e, Nty
endanger it."" The post-truth narratjye POty OPleyy,
intellectuals, academics, and the cducate in
making a fortress against the further proliferatic
Critics of critical theory argue that Owing

phenomenon has escalated the resistance of
wrangle to make their version dominate the public dig,,
expert elites and the political rabble-rouserg 7 This j<

into the dichotomies and the politics ofhatred and reg
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) (";i'ihu,
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on Laclau on Ideology’, Constellations 13 (2006): 4.
70 Sebastian Schindler,"TheTask of Criti 1

Review of Internationq] Studies 46 (2020): 390. . il
71 RafathetWierzchostawski, “The Post-Truth Condition and Soci:

Distribution of Knowledge: On Some Dilemmas with Post—T.nl[h US{T)T]Fﬁ
History in 4 Post-Tyuh World: T, heory & Praxis, ed. Marius Gudonis

72 Kathrip Braup, «
6.
73 Andrea Gallargd

Ity ina Post-Truth World,” 252
74 Kathrin Braup, «
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\ay. ”~0ncf is C():1Yill1)c‘<:‘(l that somebody's beliefs are
| ||hof“,. hd ,11is|Ci’fd"”:"s_t u,‘ rest manner of showing one's
rﬂwﬂgaﬂ?, (hat indiVIduul 18 to express explicitly and direct]
(lgp“’l l']!,!ilikﬂ is problcmatic with such beliefs, This exactly i};

ne ! reritique with regard to post-truth. The reluctancé
o ful o what is erroneous tdbout the beliefs of others is
o ina! mémome“t of relativizing critique, the very notion of a
],Ccml's‘:;. Wit | enables 75to differentiate right from erroneous

0
dge1is devalued.”
kﬂowle Ti \ :
Reputed thlnl.(ers like Bruno Latour understood quite
on that there exists a pr.oblem Wlth tl'le presegtly dominant
a.a ) aches 1o critique: In an influential arF1f:1e published in 2004
p h philosophﬁf Latour laments that critique perceived to be a
gg‘mitezset of methods shqwing skep’Fici§m anfi questioning tacit
oeliefshas ultimately recoiled. Questioning scientifically proven
ruths had exceeded the limits of what is reasonable, particularly
by scholars who attempted to find out the actual biases underlying
the appearance of objective assertions, gradually concluding that
natural unmediated or unbiased access to truth is impossible. In
his revyiew,,l_;atgur; shows that such assertions are based on a
controverting critical spirit and their media are distrust and doubt.
Therefore hg,.chcludes that critique has lost its impetus because
ofits complicity in the relativization of facts and the consequent

inability to challenge the politically malignant skepticism of

‘‘‘‘‘

grian W

0
i\ A, .lcti()ﬂ 0

g4 ¢

facts, 6R9b¢}ft Mejia et al. shows that this observation 1s aptin the
Prevailing scenario of the post-truth age wherein pessimism and

seconsmlctlol} ‘reign ‘supreme, specifically by those who
ropao LR 2wy ) _
P agatﬁnfgatlvny and detestation of the other.”

b St
5k
4,

75 Qopra ety
16 Sit:?g]%';:he Task of Critique," 390.

ok tDUr,“Why Has Critique Run out of Steam? From Matters of Fact to
oneern,"Critical Inquiry 30 (2004): 225-48. ,
8 et al., “White Lies: A Racial History of the (P ost) Truth,
Hon and Critical/Cultural Studies 15 (2018); 1 L8f.
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and naturalisation. l‘{mhcn .lh.m ‘m"u‘c y’ iclul,lvmi..“ ,,“”l/.,:”hh‘ |
naturalises the trust 1n ]‘)Hl‘llC}llm lqﬁcls. L h'c role ”['Crin(“] a,

confrontation and challenging of this ideology, lh““.f; 5y

direction and orientation in the pursuit of liberation » Biviy,

Canadian political scholar Robert W o
significant key to explaining hoyv critical theory 5
goal of contesting post-truth ideology. The Criticy, .
according to Cox stands free from the dominapt order Of%n
concrete world and investigates the origin of such, order | dthe
not unquestionably ‘accept the dominant world order.%_s
investigates the historicity or origins of this order and itg Char;gelst
or contingency. He holds-that critical theory is Characterigegy, |
transcendence of 51mple relativism. Hence he holds tha e More
advanced''a’‘theory''is; the ' greater is its reflection on gy
transcendence of its 6anstar;dpoint.79 Transcendence is a pivoty
value of critical theory according to Cox. Critical theory realis
the standpoint ‘which "éﬁ‘géhders theorising and its association
with other /standpoints! "It attains a “perspective on
perspectives.”® /0 et o

,||,

O

!
|

pmvi(]@
hieye. . ¢ |
VC% thl) j

However, while it achieves a transcendence on ifs owt
perspective, the critical theory remains confined to a Spec_'ﬂ.c
Standpoint, in the sense that its first sense is still contained in!
and that remains a perspective on perspectives. Hence the crit®
theory is at the same time 4 specific perspective and a perspect™

;8 Schindler, "The Task of Critique," 378. nation!
9 Robert Cox, 'Socia] forces, states and world orders: Beyond 10

" Relations theopy' 1s: J ;
80 Thid, 125 .rf,ylllennzum 10(1981): 129,
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ms, a standpoint which cannot be

o oV 1:; 1-(s)to od as simply the perspectivg of others, but a

1 un'hat moves beyond the others specifically by having
pcrspec 1 them and still havipg retained _its own perspective.,
0 Jersto® o seen the limit point of the binary of ideology as

WS and theory as relativisation. Rather than merely
ra}lsatlofrispectivity, the critical theory itself tries to gain a
ng ei nat is greater than a simple temporally and spatially
pers .C_Ctlv d 7 erspective. Hence critical theory displays the
condition® : allal' perspectives and at the same time works towards

o re 0 . . .
relativity in'the sense of transcending the relativity of its own

v

o ctivity, : 1
obJect;Ctge to - attain a ‘standpoint on standpoints. The
ﬁ;izcteriSﬁC’i'Of?" critical theory hence is not merely the
; )

admittance of: ‘the hlStOﬂClty of kIlOWledge, but also a
transCendenC'e‘Of historicity in favour of objectivity.”

The ideological challenge posed by the post-truth
phenomenon to the critical theory is an enormous one; veritably
more enormous than what i1s perceivable from the preceding
discussion. As shown above, this ideological challenge has a dual
nature. The relativisation of all truth coexists with naturalised
trust in particular facts. This ideology spotlights a particular
figure of reflection that mixes cynicism with naivety, which
amounts to a submission of the human power for free and critical
reflection. Naivety and cynicism indicate a uniquely unliberated
state of human’ consciousness. They indicate domination or
'flb801ute domination. This critical evaluation of post-truth
ideology shows that critical theory has lost its enthusiasm, but

the 1 A Y s . ;
; Se,cymcal approaches indicate that critical evaluation requires
feinvigoration, ®

This reinvigoration presupposes a type of knowledge that

Imply subjective and relative to one's own standpoint. It

81 SChindler’
Ibid., 389,

is not g

"The Task of Critique," 380.
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presupposes a 11‘{11\50t.:ndcn‘! I’L""'Sl’ccli\’t‘- .l‘l‘(m.
associate the standpoint .oi one's own wnl.h tha it G
perspective on perspectives can b? allaine g l(f-)llh" \'
engaging seriously and Cl-ltilC?lly with other S““'(ll)()i“;‘“\’
pe;spective 1S not s_ep.aratec‘i from any perspcclivu Noy S, i
contained in one. It 1s neither wholly objectiyg Nop Wl
subjective. Rather tha.p r?lerel-y ovel‘i?lning (he (‘ri“‘/h‘()”y
perspective via intersubjfactlye dialogue, i
makes one's conceptualisation more objective. It i

the ...
because the ideology's errors possess an element £

‘]NQ

: : i rut|
element one can spotlight and unveil through Critique, [m][ .lhe
of the ideology is not true in the sense of delivering gy, 2 lll}ntll
picture of the reality of society; but it is a fact about afg

A S0Cjef th
10ns  thy
aims wyg |

requires to be understood and unveiled in asgert
explicitly erroneous, assertions like the post-truth ¢
discussed.™

dre
dve

Conclusion

The foregoing was a critical investigation of
pedagogical lenses of the contestation of the post-truth ideol
Current educational theorists uphold an affirmative conception of
critique to constnic-tively tackle the challenge of the post-truth
phenomenon, most | prominently addressing the us-them
dichotomy characteristic of the post-truth narrative or discourse
or narrative. This theory has been shown to enable students and
teachers to go beyond the us/them or true/erroneous polaritics.
Critique as affirmation would fundamentally entail the ability to
contest an authority that imposes itself as truth. This attitude aids
one to affirm the caring of the current reality like toleranct,
mutual co-existence, secularism, etc. through one's ethical

the
gy.

83 1Ibid., 390.
84 1Ibid., 391.
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.« That which is esteemed as valuable of normative |ike

Pl.acn 1 e‘ or democracy forms the bases for students to mould
“"c,ral what is upheld here is the current reality an human
hetk

]on'alities rather than an education to fight the presen
% oh. Therefore, this pedagogical ethics is founded on the
sation that despite the post—trl‘lths We encounter in the wofld,
et 18 something Valu.'flble we wish to conserve and transmit
The D roponents of this theory hold. .that education cannot
Jiminate post-truth phenorr.lenz.t or politics; nevertheless, it can
ontribute towards '.ch.e cultivation of an affirmative critique of
ost-truths, viz. a critique that transcen@s the mere identification
of the existence Of results of post-truths in educational settings to

the one that forégrounds hopeful and positive narratives that
embody current realities.”

Nonetheless, these theorists risk buttressing structural
injustice, inequality, and alienation that underlie post-truth
politics and ideology. The scholars who uphold the affirmative
pedagogy in dealing with the post-truth phenomenon are that they
have totally undermined the value of traditional critique.
Affirmative critique is also a project of critique understood in
terms of actual epistemological structures of domination. Hence
the prioritisation of affirmation should not be done at the cost of
evaluating prevalent relations of domination. More specifically
both critique and affirmation are required.”’

Catholic Philosophy has rightly endorsed the necessity of
t_he cultivation of critical spirit in its educational theory. However,
s reflections are insufficient to respond adequately to the

\

85
86 I}\-E;?dgso’“etal.,“E'ducation and the Love of the World,” 16, 18. ‘ ot
(Uwh)ahnoszembylas “Affect, Biopower, and 'The Fascist Inside You': The

CMI; making of Microfascism in Schools and Classrooms,” Journal of
¥ St 'Cl{ll‘&m Studies (2020): 10.
: ..:‘.éh‘,_‘Conclusion,”140.
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